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ABSTRACT 

This l^earninq module or perf crinance-based vocational 
education (PBVE) in South Carolina is cne of nine developed for use 
in training administrators, teachers, and prospective teachers in the 
utilization of Vocational-Technical Education CcnscitiUB of States 

^ (V-TECS) cataloqs of performance objectives, cr itericn-ref erenced 
measures, and performance guides. Readings aie provided or the 
folloiring subject areas: accountability as a tool for improvement; 
implementing PBVE; the ideal, fully iijidividualized, self- paced 
approach; and a systematic approach t<^ implementing PBVE in South^ 
Carolina. A case study to critique is also included. Examples of 
modul<3 behavioral objectives are these: be able to give t*c reasons 
for an interest in performance based* educaticn ; three major 
approac-hes to implementing PBVE; three major ccroepts involved in 

—PBVE; and two scheduling techniques facilitated by PEVE. A glossary 
of terms, a glossary self check, and a model critique of the case 
study are provided. A personal self-check list entitled, "Do you 
really have a performance based prbgrasl" ccnclcdejE the module. (An 
instructor's handbook — CE 0 17 aaO--for use with all the acdules 
contains the checkout activity which consists of multiple choice, 
matching, and classifying questions keyed to the behavioral 
objectives stated at the beginning of the module. The modules are 
designed for use with individuals or %ith gicups.) (JE) 
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INTRODUCTIOW 

The success or failure of any itirriculum 
effort is ultimately dt^perident on ihv teacher. 
As .someone once said, "The curriculum is 
what the teachers do with their students in 
the classrooms and not what a currieuluin 
specialist or curriculum guide says* it is." For 
the vocational curriculum of this state to 
make a shift of emphasis toward 
perform an ce- based vocational education, 
vocational teachers must understand and 
accept the major concepts involved, hi this 
•module you will learn the major concepts 
involved in performance-based vocational 
education as well as the ba^^ic changes needed 
for implementing an educational program 
which is more nearly performance-based. 

DIRECTIONS 

Read the OBJECTIVES, if you think you ci:n 
accomplish these objectives now, turn" to the 
CHECK--OUT ACTIVITY on p. 15, and 
follow the instructions. 

If you feel you are not able to accomplish 
these objectives now, turn to the LEARNING 
ACTIVITIES. Begin the learning activities, 
and as soon as you feel you are ready, turn to 
the CHECK-OUT ACTIVITY and foUow the 
instructions. 

OBJECTIVES 

I. Given the instructional materials 
included in this module- the workshop 
participant will be able with 100 percent 

^ accuracy to select on *a multiple choice 
test: 



a. two reasons for an interest ' in 
performance-based education. 

b. the definition of pcrf(>rmance-ba.sed 
education. 

c. the three major approiiches to 
implementing performance-based 
vocational education. 

d. the three major concepts mvoJved 
in performance-based vocational 
education 

e. two schedu ling techniques 
facilitated by performance-based 
vocatiotud education 



Given the instructional materials 
included in this module, the workshop 
participant will be able with 100% 
accurifcy to: 

a. . match the steps in the plan for 

i mplemenliug performance-based 
Vocational education with a 
description of each-step 

b. classify the list of characteri.slics 
provided as to 
non-performance -based vocational 
education and performance-based 
vocational education. 



LEARNING ACTIVITIES 

1 READ the Glossary of Terms for Module 
One. Check your knowledge of the terras 
by completing Self-Check I and 
comparing your responses with those in 
the module. 

2. READ Section 1 - Accountability "as a 
Tool for Improvement. " 

3. READ Section II - Implementing 
Performance-Based Vocational 
Education, 

4. READ Section 111 The Ideal Fully 
Individualized, Self-Paced Approach. 

5. READ Section IV -~ A Systematic 
Approach to Implementing 
Perform ance-Based Vocational 
Educatibn. 

6. READ Section V - A Case Study - Jim 
and Me^ Discuss the Relationship 
Between Perfofmance-Based Vocational 
Education a n d Individualized 
Instruction in South Carolina. 

7. EVALUATE your present program using 
the PBVE Rating Chart - Do You 
Really Have a Performance-Based 
Program? 

8. Turn to the CHECK OUT ACTIVITY, p. 
15^ and follow the instructions. 



GLOSSARY OF TKRMS 

In Ihis module there are terms umm! \s\ih 
v-hichyou may not befamihar. Read throu;;h 
the glossary. Then, cheik your kno^Nlediie hy 
an^^wcring Self-Cheek I, 

Aeequntiibility the theon. that tearhers and 
sehool syj^lems may be held responsible for 
iictiial improvement in pupil aebievemenl and 
that sueh improvement is measurable ithrtHigh 
tesl> of teacher ^effectiveness constrnt ted by 
outside agencies. 

hdepmden_LStudy -- a form c)f individualized 
instruction in which the ^/arners are hvr lo ^ 
s?clect both objeetives ant' learning activities. 
UswaUy, but not always, the learner given 
almost complete freedom of time. , 

IndividuafetMl Inptmction - that organization 
lit inslrvution and inslruetional materials 
>vhieh maximizes stvident freedom to learn in 
accordance with hi.>/her own interest and' 
needs. 

Mastery - meeting all of ihe r.pecified 
minimum requirements for eomph^tion of a 
learning task. ^ 

IVIbstejX - ^ ^^^^ inslruehosi 
whTc h emphasizes the learner's total 
achievft^ment of selected performance 
standards regardless of ^he time requir-d. 

Open Entry - O pen Exi t - a provision for 
the student to enter an instructional program 
at any time> as well as the opportunity to leave 
the program at any time with a documented 
record of the individual's performance. ^ 

Performance-Baflcd Vocational Education- - an 
educational program in which the tasks (or 
skills) to be acquired and demonstrated by the 
student as well a&the criteria (standards) to be 
appKed in assessing the performance of such 
tasks (skills) are made explicit, in. advance of 
i infitruction; the student is held accountable 
for meeting theale criteria; and the instruction; 
ifi organized around those tasks (skills). 



Srlf-pacin*'^ - an arrangement, particularly in 
l>rV»h*atnnicd instniction, whereby provision i.s 
made for the individual student to set his/luT 
own schedule for learning, or rate of 
achicveiTH'ut and to monitor his/her own 
progress. ^ 

Nurin-refercnced test -test us^'d dclcmiine 
how well a student performs a given task 
relative to other students in a class. 



2 * 
/individuiiUzing Inslruclion for Com\)etency- 
Dascd Education. (Tallahassee, FL: State of 
Florida, Department of State, 1976), p. 25. 



3 Ibid, p. 25. 



•^Carter V Good, ed., [Hcthnarv of / ^ Carter \' • (^'OOiy cd DicUonary 
EduZuon (New York: McCrawHiU Book / cation (New York: McGraw-H.!! Book Gom- 

Coinpany,1973),pp.5.6. ' pany, 1973), p. 525. 



DO NOT WRITE ON THIS SELF CHECK!! 



SKLF CHKCK I 

Dirfctioris: On a si^paralo >]\cr\ of [)a|>(T nialrh the following [vrnxs \s ilh their d*»fir3itioris. (vlux:k 
vour ansurrs at the b()ttf)?n of ihf pa^*'. If you did not scorf lOfl/f, go back Ami rcvirw ihv 
GLOSS A KV. 

DKFIiMTIONS 



6. 



••aji rdm-alional pro^arii in which the 
tasks (or skills) to be aciquircd and 
dcmoiistraled by the student as well as 
the crilrria (standards) to be appUed in 
assessing thr* performance of such tasks 
(skills) are iiuide explicit, in advance of 
insLnjcliou; llie student is held 
accountable for meeting these criteria: 
and the in ^^:t ruction is organized tiround 
those tasks (skills). 

— that organization of instruction and 
instructionai materials which maximizes 
student frt^edoni to learn in accordance 
with his/her ow n interest and needs. 

— an arrangement, particularly in 
programmed instruction, w hereby 
provision is made for the individuaJ 
student to set his/lier oun schedule for 
learjung or rate of achievem<^nl and to 
monitor his/her own progress. 

— the theory that teachers and school 
systems may be held 'responsible for 
actual improvement in pupil 
aciiicvement and that such improvcn)ent 
its measurable through tests of teacher 
effectiveness constructed by outside 
agencies. 

meeting all of the specified minimum 
requirements for completion of learning 
task. 

— a provision for the student to enter an 
instructional program at any time as well 
as the opportunity to leave the program 
at any time with a documented record of 
the indivifluars performance. 

— a form of individualized instruction in 
which the learners are free to select both 
objectives and learning activities. 
Usually, but not always, the learner is 
giveri almost complete freedom of time. 



- a form of instruclion which 
emphasizes the learner's total 
achievement of a*lecled r>erformance 
standards regardless of tlie time 
required. 

^ lest used to determine how w(;ll a 
student performs a given ta-^k relative to 
other students in a class. 



TERMS 

a. Accountabilitv 

b. Independent Study ^ 

c. Individualized Instruction 

d. Mastery 

e. Mastery Teaching 

f. Open Entry-Open Exit 

g. Performance-Based Education 

h. Self-pacing 

i. Norm-Referenced Test 



Answer Key 



SKCTIO.N I - VC.C.Or .NT Xmi.lTV AS A TOOL lOK IMI'ROV I Ml-N r 



T\\v ilriiuHid for .ir( niMitaliililv 1- p» rnn iilm^ 
iill ar»M> iif liii*: ♦<lm;i{jMn im t xrrpiif >n. 
Vocational rcluriilion rspcuiill) Milnt raMr 
\ sprrial task Unn- Inr tlir S(^<rrlary 
IhMlth. Kduialmn and Wcllarr in M^T.i -ialrd 
ill their rrpurl • Work in \iuen(a that. 
Vocational Kdm aliiin in tlir lii|zh >r|iooN ha- 
lailcd lo >{{n\rui> um'(u\ >kili.- nr plan' 

ihf'ni in -atislai lnr\ joh.-.'* ^ 

Thus tlie puhlir, and rij^htly is drmaridirif: 
lo know nhrthrr or not tax dollars alli^calrd 
lo vocational education arc hcino; spent 
\% i.^dy. 

But neither the government nor the puhlie 
are as inlercstcd in vocational education in 
this state as are the 2600 vocational teachers 
who plan proip-ams for, and Icacli Ihc 146,000 
students e-urollcd in vocaliorKil c()ursc.s in 
South Carolina. 

Vocational teachers would hke to see the 
effectiveness of their programs expressed in 
cjuantitative, measurable terms — not just to 
justify program expenditures, but to serve as 
feedback to them and their students in order 
to facilitate effective and efficient j?tudent 
learning. - 

<^ ' 

Improving the effectiveness of the alrea<l\ 
high quality programs is the major concern of 
South Carolina's vocational teachers. 
Although accountability may be used as a 
means of justifying the expenditure of federal 
funds, it serves a much more immediate 
purpose in helping teachers evaluate the 
effectiveness of their programs. 

In order for vocational education programs to 
be accountable, they .i^iust have valid, 
measurable objectives. Then, and only then, 
can vocalional education an>wer the call for 
accountability. This attempt to quantify the 
effectiveness of vocational education has led 
to an interest in performanced)ased vocational 
education. 



IN'rf (irruiuicr-liascd l .f Inc ation 

What I- p# rldrmiUH r- h«j<c(l \orahonal 
rdural it ni? 

PfTt'or r!ian<:c-l)asc(l vocational cduralioii i> an 
cducaticiual program in whitli the taskj^ (or 
-kills) lo he accpiired and d«'monstratcd hy Ihe 
titudent, as well as the criteria (.standards) lo 
be applied )n assessing the performance of 
<{H'h tasks (skills), are made exphoit in 
advance of instruction; the studc is. held 
accountable for meeting these criter and the 
irii^truclion is organized around those tasks 
(skills). 

In smiph.T language, performance-basrd 
vocational education says that: 

1. Instruction is ha^^l on jf)brclevaiit 
tasks. 

2. Students are told (in advance) exactly 
what they will be given, what the task Is 
and how well they \vill be expected to 
perform the task. (In other^ words, 
objectives are' staled in br?iavioraU 
measurable or observable terms.) 



3. Th** final test is always the performance 
or mastery of the task. 

There is nothing new or dramatic about these 
concepts; as a matter of fact, many, if not 
most, vocational teachcn; are already using 
these practices to some degree. 

What is new and exciting is that: 

1 . A statewide effort is being made to 
provide teachers with a systematic 
approach for modifying their present 
curriculum or building new curriculums 
whjch reflect (more than ever before) 
the concepts embodied in 
performance-based education. 

Not only will the state provide a 
systematic approach, but it will also v. 
provide assistance to ~ tca'ehers in 
obtaining validated, job-relevant tasks, 
performance objectives, and more 
objective student assessment devices, and 
(in some eases) teaching m-aterials. 



''Special task force to the Secretary of HEW 
1973, cited by J. Robert Warmbrod, The 
LiheraHzation of Vovntional Kdnvalinn 
(Danville, Illinois: The Interstate Printers and 
PublisiicT>. MJ74). p. 1. 
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In orfirr Ni.it mu un ruf rif 

[**'rforrnHnc r |»a«f'<l \<»i H\ntj\n\ i rjuf ;ttiori tnri 
«< liii'vr mrn\('T irirlivrf|ii;ih/;ifir)r3. jI im 
Mr.rrsi.iry tli^iJ v\« nj<>rr \\inn <'v«r l)f r«>p 

1. Ilay,r our in.'iJrurhori f^/i tin ImI.' ih.jt 

2. Tfll our ^tuflj-fit.'^ (hrff)r< thr y <» t.! k) 
fxadly what tfwy will Ix p^ivcn. vvh/it tl^' 
Ja.Hk is, and liow well Ihr y arf r^pa U A 
in \\tr t.'fsk. 



4. 



()rfi;ariiz<' our f:ours< h r»y t,jsk. 

f)<'V< lop and parka^<- Icarfiirjf^ niatrrials 
for f;ar.li k)«k ho UiTal (wficn (lr-iraf»l<;) 
IIm! Hhidi'nt ran ^.hnly indcfx^ridfutly and 
at hirt/hfT own pacr* unhl task is 
mastrrcd. 



Tailor inHtruclion for 
(wiect the tasLs mor<" 
iKS<;fui fo oach ntudrnt). 



oacli .Uudcril 
appropriate ur 



6. Trat ()ur sludenks on Ihf; wmicry of the 
tafsk, not HO muc]i on what farts th*;y 
know ahout the task. 

7. CfTtify our students as tow'h<?thrr or nf)t 
*hi) taaks wrro comphitcd. 

8. Provide students opportunities for 
self-pacing. 

Approaches to Performance-Based Education / 



The 



for 



major priority for rhanfjr i:i thf^ 
incorporation of the concept f»f [)crforrranc(y- 
based vocational education into oifr current 
programs tfuou^h th<' use of job-relevant tasKs 
and performance objectives generated fr/>rn 
these tasks. ^ 

However, the plan wilJ also suggest a delivery 
system built around tbree approaches. These 
three approaches are eiisenti'ally three levelB of 
individualization starting with the traditional 
program, progressing to a moT6 individualized 
approach and leading to a fuUy individualized 
approach. Described in more detail, these 
tnree approaches are as follows: 



Tli^- fr.t* hf-r tjM'", w\inirvf'r rri^-tfiof) 
li< /'^|»r |»r<'rt iJ^^fi^^ ^wirrt'*** t id i'^d 
triidiliof/iid). llir fjii\y d if frr< f i/i ibe 
in ,frur (/ion n ibiit^'whwt in b^'in^^ t/iuj^bf 
liav-d ifU ]u\k rr\f y ,iti\ t:r-k.^ w'f,ir.|i havr 
tii'f'.u (. o ri vei {tj:t\ \ n per f t^rmunrv 
obje< jivcH. Sludyritw .nc told in ady;<nc^: 
wluif/ tlicfi^' objf><:tiveH arc anri bow wejj 
tli'iy are r xper t/rd to prrffirrn. Tlic major 
typr'Onode) of in struct ifin 1^; ;rroup. 

2. Corrdjin;it/ion Ap[>rrKH:fi 

T^ie y/cOTui approacfi nr level r^f 
i/t divfduali/ation in r:alled (lie 
VO'^ihinatiori approacfi in wlii>:h HUitU'Uty, 
iifc allowed to move at their own rate, 
but wifhiri specific iirne fr?ime«. The u«4^: 
of both the group arul ^ If pju ed rrtodrs 
allowH more flcxibdity than \h poH«il)le ;n 
I the traditional method. 

3! Sclf-Pa^(ed App . !: 

/ ■ ■ / 

/ Finally, at the bif;he«t level of 
individualization and with almoHt 
complete^ flexibility of tirne, ia the 
3*ilf-paced mode. This approach allows 
students to move at their ovyn pace 
(self-pacing) and theoretically enter or 
depart the program at different times 
(Kiring the year (open entry-open exit). 
In practice tlds is frequently not 
possible. 

While any of t hesc approaches can 
accommodate the concept of 
performance-based education, most 
vocational educators will reject extremes in 
their instructional methods. Pew, if any, 
believe that tasks can be learned if the student 
does nothing rhore than listen, as part of a 
group, to a lecture. At the other extreme, the 
self-paced mode has some serious limitations. 
Interaction among students in a grtxip and the 
opportunity to exert leadership and develop 
self-expression in a group arel^ desirable 
experiences which cannot be fully achieved 
through individual study. And, sometimes, 
when students have (iommon interests, needs 
and learning styles, group instruction may be 
a very efficient mode (approach).* 



Vht ti if .1 full . tti*\i\ tf\liii\i/»^\ ^ tl piM » 
i»(j(>rii.i« J' Mlrr«/j tilt n\u \ ^1' '«ir.if»l« 

4|ipro.j( h it <Mi!<l If*' ^Irrj^t-t inifHi-'MlW' t*- 
jjf*fvi<l'' th*' ^^i|>j>Mrl niiitjri««l> f{*t»-.-jf;. s^of 
iiMph' ffi'Mt.itH'ft t<f rtothir^/ of tJ;' 

It tiiii) . fjo'f^'w f lr,»-ih!' I'i n -* til* f»i(ly 
ifi<li*. i«lu rfi/' ^1 tfj<ni« I'lr -'ifn' fojir -» >if»|t" 
V. ifhin a <Mur««4', \t flii> t/rrj* , hfiV»*A«r it 

Ho^f'V* f, f»*';JU** ififlrp fl ffj-f/u' ti'»M 

' rri- If; f,j' ilit;it« . of \,' th* y t'>. --' vrra! 
f ' <w| «»MM »'j>t- (rrjii>t«ry t* -M'hjM^;, 
sell jidii ifj^. j>* rfnrffMfK t'- t«ri;i, ' tf ; v%linlf 
f Otiwl riiiik' 'if atir>n;i! jjrM;:r.irri:- ffior* 
i ff t'rii\f% t\ ir frll lliut vo'.itioniil t'ii»h«f' 
hhfiuH tak«r k f^f t}H IT firrvnJ Mirriniliurr- 
.umI. .ift'T v\ ♦ i|irfiiriff (fir ;Hjvflnt •jn-'l 
<|j^^Hv*iritr<f' - of ♦',irh .ip[jro,v fj r|f fr-r rrnr," 
whfjlhrr or not fiirllM-r iriflivirlu^jiiy.itirift 



-Kf HON Hi (tf^ Un M ft f l \ IMilMM ^^J/^^ ^ni P\ .f I. \?'f'RO\f II 



71'-' tullv ir<^^ .'ifi K.'i ^i. pi '-f 

V« -tf iMr>.>l » ilfM -!•! i' >lf ' -I- J'.il't'. ' tlt„tf 

»• Vt 4 1 1 it uJ' r ^ .r ?ri.-.rif < f-j.-fi 

\ full;. - V • r f ff M /' 'I ' '^/r.i/^ -U 

p*- f f 'I f IJi 4 fi' »• l>- H 'J . • M ,tf t' .fiti f ./h'>r< 

.i>^urm'h th*' f r.'i'y^* ^ f -ill tfi» ?r,»rht}';ff.ii 
rf>ri;'> refill I* of '^/of'' -^/iji . .i'l'fci/ir'ti^j?)'." 

IfK f;f porrtf r f>f Ih-^' ' \\ if if \* fi-t}^ \ 

f rn p 1 »• I f i t ri , 1 « ! ' , -i ! ( / ' «i A 
J>*'f - OJljii/J'd, ^(JkI? fl!.- IfiU^t U*' -^iih ?o 

drirton*^!;/.!?'' Of « ijr^jhorKi) < orrif//-h nn^ ■ . 
Itul t}if\ fUi nor hjv f*; fak' jrr» 

2. K«it# ruij/. -luff^ ftL- ' ':/r!f» r v«tS}t rri.v>urr»' 

plan a f;ro|iT^irfi h«x-' i or^ tf>*^ '4ft'i'-fi? *- 
J>♦'^-^>f^.:ll vfj« ;ttH>ft t£ ' i , Mfb rf'-?>, rod 
{ioaI> 

rj. All -hol'-nt." if^ r\^}i . !. <} Jo <l» ffiort-fra t> 
a < i*ritral r orf of m» * iijiatiofKit 
' romp4;l**n»:s^ v Amolfif r t of ohjf (:Uv*'%, 

arr f on^iclrrrd opli<in;il * orri|>^ t* rK 

jHrrfoflriajru*i!-b;i^^'<l vorationa! fdufation 
program, hi^/h^r ohj^rtrvf'« ma% In* 
f p I ;» n rnol , f)a-» »l oo prr *>rtal 
dcvfrlopriu nt and on ni rfl*, firo rrfiuiffl 
hy fXp^TiffuT in Ww pro^^m. 

5. Kv^mrcr per^^ori- arr aivvays availahlf to 
^!^isi MiuU'Vl^ in working through 
module learning *n«:(iviti»'>, to "'W^tr^^t 
a^dditional <'\pTirnr#^*i. to (Htiqu** 
f^tudf-ni produrlM arui piTft^riiianc^^, and 
to hrip '^olv* pro< #'f}orjf! prohU'nJ^. 

^' KPI.) \ Regional .Work-^hop. 
''ConrjpfrleficyBa^icd Vocational Kduration; 
Principl<<f, Pro-iprct- and FVoblenis" 
(iinpublishf:d paper. I.vxington, KY, April 
1976), pp. 10. 12. 
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^ J; f 'M ! , ff; jll ' r fl,f ?| V 



: . ii ■ .i - 

f i>*r oj^.' .J- ?.^rdf*f ?</ .'i<ip 

) 'i Mr ' i- v.tA i t,j» jor in th^ I vii XiX - 

♦ r*'iit- .irr .ivyaf*ir<l l<. -^u^j' rjJ- Ih*' 
ha^i: of Jh»' nurnh'T of rr oduh^ 
-Hirr ^ '- fuliy '.ornph ti:d or comp* ?' nr:i*> 
a' hir'v# d. F-u h oKidiiN p an a><>ipu d 
valuf of a ff .t' hon of at wm^'M^xs hour. A 
-tud<fnt rxp?M:t**d to rornplrt*^ ;i 
miriirnum riurnl>»rr of rr tod uk » a« h 

^unph* * Pa^^^' No <Ar^\i' ^\^\kn\. 
^Xiiihul!6 i^ho inrf.1 ^Titrna f>f a 

moduh' Htv av»ardrd a j^rade of 'f^aiiH'* 
for that module on Uieir official r<*cord«. 
SuuU^nis^ not mcfiting the crit^^rla havf 
nothing? f rjfercd on (h«ir official r^^cords. 
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^t udf'nt?: aiT prantH diplomat or 
rertrfiratrs by mrjtXxu^ the Tf^^hooP^- 
-tandardi^ for dnnoa^tratrrd occupational 
rumpcti'nci^**? an<* ac<urnulating th«^ 
nunirnurn number of cr^dtts. 

I pon complfition of thf progranfi, 
^tud<-nt<i rtr^ivf a standard certificate! 
and ^ pc oial pcrformance-bas^^d 
vocational education transcript. The 
transcript, which is furniJificd to 
prospective f\tnployers, includes (\) & 
( omplctc record of the occur ijtional 
competencies^ dcnion«traU.»d. and (2) 
evahiations of the ^^tudent by rei^iurce^ 
[ler^onij. 



Alsempb^ fo rj<f jK^ralt*' fl* u'jtv'iirj. fj 

Such M toui ft'pl u ' fu'-nt of th' • x 

rducation pff>grain^ rri.sy U\ ^ov. ■ 
fliffioilt ♦xpfrnrnfA* ff/r Oi» ii<uU) jn^ 
«tudrnU- Ail th»r jiffhl rn's « iirinji* jn^i 
aiJjUMlm»*nt r^nmv *ii our*- r fnu*'? Ir*- 
r«*?>oK«*f} fapidl) or »'xp»''ijrritiy NJo-f 
will find il vsf^M't to ficv>*tf;p ih^ 'i-'w 
p^*rf or rnarH.:i* h3.%f''l v^.. iti/r ul -dur .itjofi 
propraru j^aduiiil/. f.^rof**- 0- 
d^"vrloprn» fU -t- probl^n, >r >fv* t ,r • 
3« r**3«<»urf allow 



to do ?hf^ fv? »rirK in '-h' 

* oyn{)i* ' !h»' prrp^uaUfvfi, Tun* TK>f a 

ih^r* t>thtr«-.. or ^-^^k^ Juc/r"- 'i.-.^'. 

1^ f?<j«rnrja! to ptoyuh for inrlivuiuai 
ff>r vfrar rounil educational ofiportuniU'^r^ 

6 Th»-fr aJTi' no fix'^^i ruh tu fi'i\'c , wfu fi ur 



CQmpeli"ncie5 on th*^ joh or m pratlir^ji 
field frxperu*ni f*K 



Th' iX\U:j(i^ of f^ijf:c<-?<« arf vjilmo! letter 
irradeB wFsifh mdic^fctV: tJifc 'extent to 
v<hi*Ji Ih'^ -tu<l«:r«t bmws the* r»r<{uirt?«l 



ron^rrri^. StudtrifH r<ot rm-'ting 
r^irusri'mrn? ' ax*!^ ho? admitted. 

-Sfudcfit- ar' ^chedi'^kd for m^ftruchon 
into fairly rigid block* of Hme. 
Confiwment to th^ academir yea/ »nd 
lijTirtf'd repgtration dal*^ ^ir^" ^standard 

6 On c4f:4pu* cbH.^3rr>'im ti*^ f lung b the 
rno*i « omnjon approach to mstjvctxon. 
f.^ rigthy on campus requtred att^^rvdance 

tti ^jtandard. 

r Praf tical fk Id f.xperknvf*^ are limited. 
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SECTION IV ^ A SYSTEMATIC APPROACH TO IMPLEMENTING PERFORMANCE-BASED . 
VOCATIONAL EDUCATION IN SOtTH CAROLINA 



The major elements of ihe total .syatcm of 
prrfornianc^-ha««#»d vorationa! education are 
as follows: 

First, coxxT^ needs as^!s.sinent 

Tim. ipyoi^'^^ conducting a need? a.^s^-ssmrnt 
wWcfi a con^deration of job 

opportunities; ^iiiaponer iuhkKs and 
placement after training 

Second, task JdcntifuMtion 

ThiB invoKt a s^^arcii of Ijtt raturf for rMstii^t: 
taak li-*^*-**- and/or !^*!octing a randonrsampir i>f 
work«r^ siir>r%in|; th^'s*' v^ork<^s tn 

deterniine ta>^:< j>erfornuHL 

Third, the jlcvrlogmmt of * {wformanc* 
oBj«:^£^J^^^ measures a?id 

pmormi^ 



This involve^s preparing a p^Tformanrc 
objective l>a.sea on each taak, dcvelopmg a 
oriteripn tesi for each p^^rformance objective 
and preparing a list ^-f procedural r!tcp5 for 
performing each task. 

FourtK etaasroom delivery package 

This involves deleting performance objectives 
ihappropriiite for secondary level courses, 
<letermining supplemental objectives relating 
to basi^ theory (for example, the principles of 
the 4-eyele engijne) and sequencing and 
clu«tenng the object ives. 

This fitep also involve 

&i*lectinj^ a teachinjl slratcgj- or 
approach (it is at tlii;^ point that the 
degree of indivi<lua!i7ation will be 
determined) 

developing the instructional content 
for each of the performance 
.^^bieclaves 

. ^selecting, and/or developing 
instructional nfiateriala r 

. and finallyv delermirting the 
procedures rfpr administ«Ting the 
criterion-referenced measure^ 



Fifth, the management plan 

The management plan invohes analyzing what 
the teacher needs to do as weU as what the 
student needs to do. It also involves 
developing a record keeping system and 
planning instructional materials storage. 

The management plan also invohes planning 
instructor performance as he/she attempts to 
transfer knowledge^ direct the acquisition of 
knowledge, demonstrate and guide learning 
aetivifie.s *md evahiUe student performance. 

Sixth, field test 

Tilts invoKes field testing recommended 
materials and proposed teaching strategies. 

Seventli4 classroom implementation 

Thii^ invokes producing new materials,' 
conducting teacher workshops, distributing 
materials and developing an indi\idu»al 
management plan* 

Kighlh, continuifig roiew 

Tliis will involve obtaining criticisms and 
suggestions, for changes needed in all ele^ments 
of the systQUK 

Again, this plan involves nothing that many 
voeational teachers are not -now doing, to 
some degree, in a less formal way. But, never 
before have teachers had thelielp and support 
now offered through V-TECS and the state. 

It '>^ouId probably be impossible for each 
teacfier to pi^rform a thorough search of 
literature, conduct a thorough task analysis 
and write performance objectives, 
cr i t e r i o n-ref ere need measures and 
performance guidesv There just isn't that 
much time available when the instructor is 
teaching a normal schedule. There is little 
time available for selecting, sequencing and 
clustering objectives: n<^ is there adequate 
time available in the normal teaching schedule 
fui the instru^ctor to develop instructional 
tnateriais. , 



Fortunatelv, for the first time in the history 
of vocational education, the V(H*ational 
Education Consortium of States (\ TECS) is 
providing member states with catalogs of 
performance objectives, criterion-referenced 
measures and performance -guides generated 
from validated jbb^f^Jevant tasks. Although 
tliis does not relieve tRe" te-acher from all 
responsibility for generating su^h task lists, it 
does pro\ide an exceptionally c^)mprehensive 
and valid sourre. 

Help will also be provided through the teacher 
comniittees (or writing te^ms) who will 
supplement, cluster and sequence 
performance obj(*rtives into a general 
(*urriculum. And finally, thes<» writing teams 
will, in some cases, prepare modules to be 
used mainly ?n helping attain greater 
individualization tlirough self-instructional 
materials which allow for self-pacing. 
Teaching materials for group instruction may 
also be developedy 

In summary, the implementation of 
performance based vocational education 
would be almost im{)os*ible were it not for 
the availability of catalogs through V-TECS 
and help from teacher writing teams in each 
vocational program area. Fortunately, 
through these efforts, steps one through four 
of the system have, to a large degree, already 
been accomplished. 

In summary, it is hoped that with the help of: 

1. the V-TECS consortium in providing 
catalogs of performance objectKes, 
criterion-reference nieasulres, and 

' performance guides, * 

2. the Office of Vocational Education in 
providing the overall supervision of the 
system to include conducting needs 
assessments, designating priorities, 
allocating funds, and establishing 
guidelines and policies, 

3. aikl tlie Vocational Education Media 
-£e1^ter »in providing assistance in 

;^,._4pydoping cSfrriculum and curriculum' 
^lit^rterials, 

the educa^j^onal effectiveness of South 
Cai^'ottna^s vocational education program can 
be improved by a move toward a more nearly 
performance-based instructional program. 



SECTION V - A CASE STUDY ^ JIM AND MEG DISCUSS THE RELATIONSHIP BETWEEN 
PERFORMANCE BASED VOCATIONAL EDUCATION AND INDIVIDUALIZED INSTRUCTION 



The following ease studj- describes how a 
vocational teacher explained 
performance- based vocational education to a 
fcUow instructor. Kcr\) in mind ' llu- 
performa n ce-based vocational education 
points presented in this module. 

Over a cup of coffee in the area vocational 
center teacher's lounge, Meg Martin continues 
her discussion of PBVE with Jim Johnson. 

Meg asks, "PBVE says nothing about 
individualized instruction. Please tell me how 
in the world you ^manage • to bring in Ihe 
concept of individualized instruction every 
lime we discuss PBVE?" 

Jim sips his coffee before answering Meg. She 
certainly feels she has a valid jpoint. Jim 
wofiders how he can answer this question so 
that he communicates his position clearly and 
distinctly. 

"Meg, you and I agree that PBVE is an 
educational program in which tasks (or skills) 
to be acquired and demonstrated by the 
student as well as the criteria (standards) to' 
be applied in assessing the performance of 
such tasks tskiJls) are made explicit and in 
which the* student is held accountable for 
meettpg these criteria," offers Jim, 

Meg agrees, *'So far, we are in complete 
agreement So how do 'you get off on this 
individualized instruction concept?" 

Jim interrupts, "Look, Meg, let's break our 
definition down in simpler language. What we 
are saying is that PB\T^ is first of all based on 
job-relevant tasks; secondly, students are told 
in advance exactly what they will be given, 
what the task is and how well they wiU be 
expected to perform the task, I beUeve our 
point of difference comes im the delivery 
system for implementing PBVE. You recall 
that our plan for implementing PBVE suggests 
three approaches," 

"0,K , Jim, 1 realize that but you still haven't 
explained how individualized instruction is 
mixed in,^' retorts Meg, 



* Meg, the three approaches are essentially 
three levels of individualization starting with 
the jijoup approach, moving to a eoinbination 
approach, and ending with a fully' st^lf paced 
approach," Jim replies. 

Meg says, "Jirn, tiiat sounds very "Academic, 
but can you explain what you mean by 
individualization in our traditional 
approach?" 

After careful thought Jim replies, "What I 
mean is that you as a teacher may continvie to 
use whatever method you have been using. 
The only difference is that your instruction is 
based on task lists wliich have been converted 
to performance objectives. Students are told 
in advance what these objectives are and how 
well they are expected to perform* A move 
toward individualization is achieved for at 
least two reasons. First, the student knows 
how well he/she must perform the task.Jn 
other words, he/she knows the minimum level 
of proficiency required for mastery. The 
student is, therefore,, tested on mastery, not 
on how well he/she performs in relation to 
other students. Secondly, the student is not 
tested on how long it ta^es him/her to master 
the task; time will vary 'from one student to 
another. When time becomes a factor which is 
variable rather than fixed, a move toward the 
more i n divi du^alized approach is 
accomplished. 

"Let's carry this a step farther and look at the 
combination approach to ' individualization. 
Again, performanee objectives are the bases of 
instruction and the group approach will stilf 
be used, but self-pacing with variou** materials* 
and methods are introduced . 

"Finally, the fully individualized program 
with performance-based objectives as a base 
introduces the .concepts of independent, 
study, variable time, self-pacing, mastery and 
open entry— open exit," ^ 

Meg gets up from her chair and says, ''Jim,, 
your answer to my question, 'How does 
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individualized instruction fit into PBVE?' 
sounds fairly straightforward, but 1 won't 
■0: really be convinced until I have lime to tliink 
about it more.'* 



They return to their classes but not before 
making plans to meet for coffer the next day. 

Review the case itudy. 

Do you think Meg has a legitimate 
question? 

Did Jim support his idea with valid 
information? 



Make your oomrncnt> on a M^parr^lc -hi't't ot paper. 



Read the model critique and see if you 
covered the same points. 



MODEL CRITIQUE 



3UIL| 3(qT?lJlB^\ 
>fSB] JO ;(J3)SBI\' 

jix,') uodo— Xj^uo uddQ 
8inoBd-j]3S 
Aprqs ^uapuadapuj 
:aj3M Suum^i p;)ZijB^piAipui 
o) 9A]|v|9J p33npox|ui s\d^ouqo dXlJ 

aqj 'saApoafqo dDucuiJojjdd uo suoipru^sui 
SuiSBq oi uoi^ippB UI . g^ad Xq paouBqua 
91 uoi^oaqsui pdl^EPPfAipuf 'djoiiudq^jnj 
'3Afld "^^J* XjsAijap B o; i{36ojdde 



3UO SI uoipaijsyi p9Zi|BnpiAipu; ^Bqj 
SBAv ptcs osr[B unf isq^^ 'Ui^jsas auo jo ;jBd 
B p9J9pfsuo3 3JB uoijonxisui paztpsripiAipui 
3Aad *«M1 pire^swpun^ , S^i^ /dpq 
o; 3 \aiJ JO uoLjiuijap siqi puoA^q ;u9av unf 



•J9JSBUI o; 81 3qS/3q .<DU9lDlJOjd 

p daiSdp ' io pjBpuB^s ^v^} -g 
puB ^uiiojjdd o^ ^ sqs/dq ^SB^/^aq; .'g 
\i)3UBApB UI p|o; SI )udpn|^ 'I 
:9JH pb)U989id UOl)B3np9 pdsyq-dDUBUiJojJdd 
p simm^p 93iq; aqi^ uoijiui^p aqi 
ui 'anij^ 'uopBzriBnpiAfpui InwJB Suiq^ou SA»s 
a \9d ^^H^ Suqiris UI ;q8ij X|ain|osqB sbav 9i>iv 



A PERSONAl. SKLF-CHI%CK 

Do You Really Have A Performance-Based Program?^ 

.■ • -.- ^ ' 

Directions: Please record "Yes'' or ''No'' to the following (lue.slioiis on a separate sheet of paper. 

• 1. Do 1 have information on employnuint opportunities? 

2. Is this uiforniatioii current (less than two years old)? 

3. Do I have information on future employment opportuniticjs for my students? 

4. Does my studc^nt plaeenu^nt record support need for continued training? / . 

5. Do I have specific job title(s) identified for iny [.-ogram? 

6. Have the specific tasks and eonipetericics for tht se joh title(s) been identified? 

7. Do I have specific lists of tools, equipment and supplies needed to prepare students for these 
job titles? 

8. Do I know if (he tasks I teach my students are, still p<;rformed on the job? 

9. Do I know wbi(;^h tasks consum^^' tlie most and least amount of worker's time and all in 
between? 

10. Do I knovv which tasks are most (lifficult, l(:i»st diffieult ami all in bctvveen? 

11. Do I know which of th(\*^c tasks are performed by entry level workers (first 1 2-24 niontiis 
on job)? ' ' , 

-■ \ - ■ . ■ .-I'' 

12. Do I consider these factors (quc.|;tions 8—11) as I establish relative importance of the tasks I 
teach my students to perform? ^ 

13. Do I have a specific performance objective and a>job-bascd measure ^£or success for each task 
my students arp to perfornl? * ' - 

^ J ■ ■ .... ''I.-' J ' 

14. Do the materials I use ''talk about,'* "show examples^' ' and provide "learning practice"? 

15. Do f collect information on student performance whicll indicates the probal^le cause ^of.failure 
of any mati^ials/media to bring students to the job-based measure of success? > 

16. Do 1 develop^ m^w materials and nuulia if my students have difficulty meeting the job-based 
measure of success? , 

17. * Do I have a means of kix^ping my task'analysis up-to-date with changes in the jobs for which . 

my students are pr(^paring? 

Record other questions you may want to jqt down for your own s<df-evaluation and use on a. . 
separate sheet of paper. 

Note: (All answers shoiild be ''Yes" if you want a good perform^jfRce-based program). 

A. Hirst, "The Components of Compctcncy-BasiuJ Vocational Education," tmcnean I 'oaitionnl 
Journal Volume S2, No. 8, (Novembi^r 1977),' p. U/ . i 

* . t ■ 14 1 i. , . 
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CHECK-OUT ACTIVITIES 



Inform your instructor that you are ready to be tested. You will be provided with a copy of a 
multiple choice/matching test and an' answer sheet. Record your answers on the answer sheet and 
return both the te^t and the answer sheet to the instructor, ^ 



